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I.  INTRODUCTION

The Master's study programme in Design Managemendelivered by the Department of
UNESCO Cultural Management and Cultural Policyh&f Faculty of Graduate and Postgraduate
Studies, an academic branch of Vilnius Academy asAVAA). The UNESCO link was
established in 1998, by a three-party agreememnwdset VAA, the Ministry of Culture of
Lithuania and UNESCO. The Department is part of theernational network
UNITWIN/UNESCO Chairs Programme and is an assodiatember of the European Network
of Cultural Administration Training Centres.

The programme in Design Management is one of a i the programme in Cultural

Management and Cultural History. Until recentlyeythwere a single programme with Design
Management constituting a specialist route. Thae still a number of modules taught in
common. Structurally, the single programme remaiable. It would provide desirable

flexibility and economy.

The experts understand the market-driven reasothéomove to two programmes. The target
group of students is different. MA Cultural Polipyovides for professionals in a wide range of
cultural institutions. Their students need noteha history of making. The target group for
Design Management is students who do have qudiditeand experience in doing design and
who wish to develop complementary business skild anderstanding. The switch to two
programmes creates two homogeneous student comesuniSeminars in particular can be
targeted more precisely at the needs of each diMbeohorts.

Recruitment to the Master in Design Managementugeglow. There are plans to make
modules of the Design Management programme availablstudents on an existing Design
Master programme. The experts are concerned Histnmay result in a weakening of the
demand for the Design Management programme. Thé VéAadvised to keep the Master
provision relative to Design under review in oréierensure the most efficient provision for the
range of student needs.

The VAA Design Management (DM) program has now famtwo years and the first graduates
are expected this year. There is therefore no etm@vidence from the real job market but the
feedback from external partners and students itwit@at the demand for DM graduates is
strong.

II.  PROGRAMME ANALYSIS

1. Programme aims and learning outcomes

The declared aim of the programme is to educatg@sanagers, initiators and creators of new
products and services. The aims and learning mgsacare based on the expected needs of the
labour market as articulated in a number of restundies on the potential role of Design in the
economy of Lithuania. The role of Design Managenat, however, yet well established in the
industrial sector of Lithuania. There is no acteakrent demand that can be concretely
identified. The experts spoke to students who lsegtogramme as creating a cadre of potential
design managers who will in due course demonstfaeneed for the role, leading to their
continued employment. While the experts understhadotential of the Design Manager role,
and are impressed by the students’ commitment @opitogramme, they feel that this is a
precarious basis for student decisions about higtiecation
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The aims of the programme are stated with vigouar @ptimism, but the experts consider them
to be too broadly based. The programme is expédot@oduce design managers and initiators
and creators of new products and service. It ischear whether the role of design manager
includes that of initiator and creator but the etpeonsider that these may be two different
roles, requiring different skills. The programmms to develop the capability to instil design

innovations, accomplish design projects locally amdrnationally, initiate scientific and applied

research and present design products and senacelfférent target groups. The experts
consider these aims to be too all-embracing, amistand unfocused

The target student group is unclear. The overagchim of the programme is to expand the
competence of Bachelor graduates in design and afiptied art specialisations such as textiles,
ceramics and costume design. Whereas the roleesigD Manager in manufacturing industry

might take a particular form, the identification“other applied arts specialisations,” apparently
including design, appears to indicate an entrepméalerole in small companies or even a single
trader, the creative work and the financial andketing tasks being carried out by the same
person, at least in the early years. It is uncighether the aim is to educate only Design
Managers (people responsible for design teams asigi processes in commercial enterprises)
or creative designers and design researchers,lbs we

The experts advise the VAA to identify more prelgighe skills and professional background
required of their students and to define more dyxaahd narrowly the intended role and

environment of Design Manager. This should inclgdeng clear definitions for key concepts

such as Design, Art, Management and so on. Cldarititens and focus statements will be the
basis for expected learning outcomes and curricuthoices. The experts are of the view that
the implicit target group for the programme is ohdpates working in industrial design in

substantial companies. This should imply a clemu$ on training design managers for a
business environment. Learning outcomes, curmouliesign, staff, student selection and the
teaching process would follow that statement.big for the programme team to determine the
parameters of their programme.

The Program is offered by the Department of UNESC@tural Management and Cultural
Policy. Culture and art are at the core of the roifg faculty. The Design Management and
Cultural Management Programs overlap. The Designndgament program contains a
substantial share of art and culture related mad(deme modules taught to both programs by
the same teacher). The experts are of the vietthisacontext and the balance of the curriculum
indicate a focus on art and culture at the expehsdesign and management.

The learning outcomes of the programme are comsistéh study at Master level. They are
based on professional requirements as identifiea imumber of academic studies, as indicated
above, rather than on the requirements of an esiell profession. However, the expected
learning outcomes reflect the rather unfocusedgmre@nd aim of the programme. As discussed
under section two, Curriculum, the complexity o tlearning outcomes leads to a program
structure where the focus is hard to see. The ex@eknowledge that the learning outcomes
statement is more focused than the aims stateritestmore clearly addressed to the role of
design manager.. But the list of learning outcoise®o all-embracing to be realistic. A few
examples, from a list of twenty will illustrate tpeint.

Graduates should know theoretical and practical principles of strategic management,
international culture marketing and audience devel opment, integrated communication
management and advertising psychology; innovation management and leader ship,
international business, complex design project; should be able to initiate and conduct
scientific and applied research in these fields; develop new design products and
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services, implement their innovative practical solutions, ensure their successful
accomplishment.

Even allowing for the fact that this is a portmantdearning outcome, the details of which are
picked up in later more detailed learning outcontbkis is a formidable list of attributes to be
achieved within four semesters.

According to the learning outcomes, the graduate

Should initiate and conduct independently scientific and applied research in the fields
of socio-cultural environment, market, consumer behavior and design.

Clearly a design manager should understand thertanpee of research, but the experts are not
convinced that it is reasonable to expect the le¥expertise implied by this learning outcome,
given that this is one in a list of substantialomumes anticipated.

The graduateshould be able to develop learning, information and technological material,
recommendations offering creative methods to address socio-cultural problems and
means to increase competitiveness of creative economy.

This also appears to be a hangover from the easliggle program. It is, in any case, an
enormous task for a design manager to take omckie the socio-cultural problems which are
hampering competitiveness in the creative economy.

The presence ahternational culture marketing and audience development in the listsuggests
that the separation of the two elements of theipusvmultidisciplinary programme has not been
fully achieved. A parallel reading of the learnimgtcomes of the two programmes reveals very
clearly that the justification statement for thesigm Management programme is that of the
original Cultural Management programme, inexpedifyerentiated. The programme team are
advised that a more coherent and convincing documeunld have been created if the planning
had been carried out ab initio, without the burdethe existing text.

The experts advise that the programme team, ironepg to this report, would be helped by
adopting the discipline of a more thorough-goingpliementation of the learning outcomes
philosophy, identifying a limited number of leargimutcomes, each clearly articulated in a
statement of what the graduate will be able tordthér than what they will know).

The experts evaluate the Programme Aims and Legfiricomes field as satisfactory.

Strengths
e growing interest and belief in Design as an ecowarniver for Lithuania

Weaknesses
e aim and purpose of the program too broad
e learning outcomes too ambitious and unfocused

2. Curriculum design

The study plan is logically built commencing by ahetical modules and proceeding to more
practical research and teamwork. The IV semestegsisrved for theses. The compulsory block
(10 modules) contains the modules offering the ¢émewledge of a Design Manager (design,
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IPR, business, research methods). The optionalkb{(6cmodules) gives the students two
specialization options: Innovation management amdaft/e cities. The general university
optional study block (9 modules) offers a wide mi§ art and culture related modules. In total,
the Program comprises 120 credits, the total of @dsory study subjects is 62 credits. The
structure of the Program fulfills the requiremeuitshe law.

Comprehensive Design Project | and Il are the pralcplatform for applying the theoretical

knowledge acquired in teaching modules as a reaéqrto develop a new product or service.
During the projects, additional pieces of knowledge offered through literature and coaching.
The projects are often assigned by companies amdedaout in diverse teams in close
interaction with the assigning firm. Classroom hhsetivities (lectures, seminars, practical
classes and individual consultations) make 40-78%h® study time allowing at least 30% for
students’ individual work.

The thesis is theoretical, scientific or practisalnature. The thesis comprises three parts: (1)
presentation of the product or service design ptpj@) feasibility and market need analysis and
detailed business plan, (3) business plan execuBgncompletion of the thesis the students
show their ability to apply theoretical and sci@atiknowledge in practical new business
development. The Thesis comprises 30 credits wisidhe national requirement for Master’s
study programs.

In order to evaluate the appropriateness of thaatum, the experts considered the skills that
might be expected of a graduate working as a designager in a commercial firm. Design

Managers’ work most often in commercial firms, lgeiresponsible for the design process,
purchasing outside design services, project outsofdesigned products and/or services) and
management of the design team (or briefing androbing outside consultants). The experts

identified the following as being among the skibgjuired.

Managing new product development projects
Selection and leadership of teams

International Business Strategy and Management
Quantitative Business analysis and Business maglelin
Production and Logistics (design for manufacturghil

The main modules in the Program offering the bussirend management topics are as follows.

International Marketing and Audience Development
Design Product Innovation Management
International Business

Comprehensive Design Project | and Il

Design History and Theory

Innovation Management and Leadership

The experts analysed these modules in the lighthef necessary management skills and
knowledge. The defined learning outcomes (SER-§) 8over reasonably well the required
skills of Design Managers. The modules designesupply these learning outcomes, however,
have wide learning outcome objectives and thus anisery limited number of hours can be
devoted to particular skills and knowledge.



The experts identified the following as exampleses$ential management topics that are not
given sufficient time or attention in the currembgramme.

¢ Quantitative Business analysis and Business maglelin

These are referred to in the International Businesslule and the Comprehensive Design
Project Il but insufficiently. The InternationaluBiness module is required to cover too many
topics for all of them to be properly assimilated.

¢ Modern Production and Logistics.

This is an element in Comprehensive Design prdjemhd mentioned among themes of Design
History and Theory but there is no time allocatisuggesting that the topic will be eased out.

e methods of Business Foresight
This important theme does not feature in any ofntloelule descriptions.

As indicated above, there are traces in the SER dfought out, incomplete conversion of
Design Management as a specialty within the CultManagement programme to Design
Management as a programme in its own right. Sohteeomodules use art and culture related
theories and cases (for instance the Internatidatketing and Audience Development
module), whereas one would expect most cases iDéisggn Management programme to relate
to commercial design of one sort or another - peodiesign, fashion, graphics, and so on. Art
and culture modules are needed to give the studeatsecessary cultural background, but they
should be offered during the early parts of thdéuwrdees and not at the expense of core
management-related material.

The Comprehensive Design Projects | and Il offepacrete practical platform for the students

to apply theoretical knowledge in practice. Pradtiprojects are expected to reinforce the

acquisition of necessary knowledge that might besmg from the theoretical modules. Students
reported, however, that teaching did not alwayateetheory to practice. The latest theories may
not be applied in practical projects although psetes are available when asked. The problem
seems to be that lecturing on theoretical modutek @actical supervision of the projects are

carried out by different people. This would notd@roblem if there were a functioning team

culture and a shared philosophy of teaching anuhileg, as discussed elsewhere in this report.

Discussion with students and with social partnerggssted that the immediate professional
future path of most graduates-to-be might be sigutieir own business. An interesting addition
to the curriculum has been the entrepreneurshigagaun project ATVERK (Future Business

Team). This project indicates that entrepreneursioipld be offered as an additional option,
outside the main curriculum.

Open projects (NIDA financed by the Nordic Minist€ouncil in 2013) complement the
Comprehensive Projects. It's important to maintaatess to the open projects as part of the
studies. The open projects offer contacts withifpreprofessors, colleague students and also
students from other backgrounds.

The Projects are carried out in diverse teams.dmroercial environment (firms) business
development is done as multifunctional cooperatidasigners (and Design managers) work
together with engineers and marketing experts. eSthe diversity of the Program students is
mainly limited to backgrounds in art and designe tprojects might not offer enough

8



multidisciplinary experience although the Program interacting with the Business and
Technology schools. This interaction could be fdipe@l and intensified.

Since the Program is offered mostly in Lithuani@meign applicants cannot enroll, which limits
the international dimension. In the future, thershaf English inputs should be increased.
According to the student interview, the level aid#nts’ spoken English is quite high. In the
first two semesters English classes two hours/veeeloffered.

The experts evaluate the curriculum field as satisiry

Strengths
e study structure offering both theoretical knowledg@gcturing modules) and practical
experience (open and comprehensive design projects)
e practical projects are conducted in close coopmratiith companies

Weaknesses

e some focal business and management related togiamniasing from the curriculum, or
receive too little attention

e some business and management related modules dmveuch art and culture related
content at the expense of business and manageefeteid content

e there is no formal link between theoretical contamd practical projects

e the use of English in the programme is too limifed a programme that seeks to e
international in scope

3. Teaching staff

The staff who provide the study programme meetrerciose to legal requirements. National
requirements for second cycle studies prescribtetiigalecturers delivering a programme have to
hold an appropriate degree or to be experiencedifwaers in the field. This requirement is met
by the programme, 71% of teaching staff are engageelevant research and 79% have higher
degrees (but see below with referenceytpropriate andrelevant). 19% are full professors and
19% of units are taught by full professors. Thégarés are close to the national requirements.

Fourteen members of teaching staff are listed wdydfield lecturers and eight as other subject
lecturers. There are ten full time teachers inDepartment who have either a staff position or a
fixed-term contract. Numerically, therefore, thember of teaching staff is adequate to ensure
the learning outcomes. The age profile of the @ogne is healthy. 35% of the study field
teaching staff are between 35 and 45 and 35% bet@®end 55, with a sprinkling above and
below those figure. There is therefore no immedrék of significant staff movement due to
retirement. On the other hand, there is no immedmospect of staff vacancies enabling the
institution to redress imbalances in subject exgert

There is a significant imbalance in expertise amgeeence. Of the fourteen study field
lecturers, eight have an academic background inhistbry or architecture and four have
academic backgrounds in business related subje€se has a background in mechanical
engineering and engineering design but none ofaheeen has a background in product design
as such. To judge by their publications, eighth@ fourteen have an interest in culture and
cultural history but none has a research intemegiroduct design. Two have an interest in
architectural design. Eight members of teachiaff stre listed as other subject lecturers. None
of these has an interest in product design of anly@ in business. They are all involved in
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cultural analysis and cultural history. Most memsbef the teaching staff are engaged in
research or artistic creation, but this is subgfiptconcerned with cultural history and cultural
management. It cannot therefore be describediag be&ectly related to the programme under
consideration.

In the view of the experts, there is too little gifeal experience of management in the
programme team. No more than two teachers havageament experience, a point confirmed
in interviews with teaching staff. The experts advithe programme team to address the
imbalance of expertise at the earliest possibledppity, but they fear that such an opportunity
may not come soon enough.

In short, there is no significant product desigpeztise and not enough management expertise in
the teaching body. Social partners report thatiiddal seminars and practical classes are given
by them, but the experts take the view that thiadssubstitute for adequate expertise in the
teaching body. There is some interaction with tedbgy and business institutes, but this
cooperation is not formalized. The experts met mber of social parthers who are heavily
involved in teaching on the programme and are tinginty committed to it. They also discussed
the teaching and learning situation with studenEBom these conversations, the experts are
content that the input of these members of the mtiekem is sufficient to ensure that the learning
outcomes are met and quality maintained. But ¢lais only be a temporary solution. The
gualifications of the teaching staff cannot be ader®d adequate in themselves to ensure the
learning outcomes.

The Self Assessment Report, recognizing the proldetined above, argues that there is a very
limited possibility to choose academic staff whonceeach and consult in the Design
Management area. This is not an adequate explanatias the responsibility of the Institution
to ensure that the first cohorts of students receidearning experience equivalent to, but not
necessarily the same as, that which will be enjdyethter students when the programme is in
full operation. If the Academy could not do thiiey should not have launched the programme.
There is no evidence of significant retrainingedirection of research effort being undertaken
in order to resolve the problem. This state chiedfseems to have had an impact on curriculum
structure. The staff profile, and financial limitms appear to have guided the choice of
modules, giving priority to art and culture relatahtent over management and business.

The Institution creates conditions for the profesai development of the teaching staff through
funding conference attendance, workshops and tigisessions. Members of the programme
team have been particularly active in taking ugrmship opportunities. Ten of the fourteen
have done so, gaining experience in thirteen casin addition to Lithuania. Teachers are
active in improving teaching materials and teachimgthods and participating in programme
development and evaluation.

The teachers are encouraged to publish yearlythuanian and international reviewed journals
and patrticipate in local and international scientifonferences. A number of teachers are active
as experts in the activities of state institutiang research and development projects.

There is little evidence of teamwork. While thésex core of competence in the staff body, the
meeting with the teachers revealed that a sigmficaamber are working in isolation with little
feeling for the programme as a whole. Too manthefteachers appear to believe that they have
the authority to vary module content and assessmihbout reference to the Department. The
Department is advised to take steps to draw inettlembers of the teaching team who are on
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the periphery, especially part time and temporgaif svho may otherwise feel little commitment
to the programme.

The experts evaluate the teaching staff field tisfaatory.
Strengths
e valuable contribution to teaching by social parsner

Weaknesses
¢ no significant design experience

e inadequate management expertise

4. Facilities and learning resources

Facilities and equipment are quite adequate, ewerllent, for the aims and volume of the
program, both qualitatively and quantitatively. Hties offer creative environments for class
learning, team working and individual studies. eTgrogramme is housed in a modern building
with three auditoriums, conference rooms, exhihigpace and so on. A valuable addition to the
teaching faculty is the Design Innovations Centéthwa mission to educate highest-level
specialists of design and art. The Center offerHiphel consultative services, both for students
and design specialists. The Center houses the Désigoratory, which is a workshop offering
VAA students practical machinery, tools and proesst® realize their concepts. Additional
VAA infrastructure offers facilities for individualnd team working and intensive modules

While there is no direct curriculum need for thedents to use workshop facilities for practical
production, access to such facilities enrichesdpportunities available to them for relevant
broadening experience. The workshop facilities design are superb, product design and
fashion or textiles in particular, both in termsamicommodation and facilities.  Photography
equipment, film and video cameras, microphone amdiocarecorders, are also available to
students, but the provision of studios is not ststaas the provision of design workshops.

There is some uncertainty concerning the regulaimhprocedures of the library. On the day of
the visit the experts were given to understand stiadents have no direct access to books, no
opportunity to browse. They have subsequently befemmed that this constraint applies only
in the archive section of the Library. The clamdfiion is reassuring. Even in the days of
electronic catalogues, direct access to bookssesngial.

The permission to borrow is indeed very generoa#) m terms of the number of books that can
be borrowed and in terms of the period of timevitwich they can be borrowed, but this would
not compensate for a lack of direct access. Tiperx advise the Institution to re-examine the
procedures of the Library to ensure that they arepgen and generous as possible.

The study module descriptions of the main managémmeules reveal that the management
literature available in library or internet is quilimited in terms of books, journals and data
bases. This limits the students’ access to negessanagement sources critically. Book and
journal provision should he improved.

The experts evaluate the teaching resources feetphad.
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Strengths
e excellent facilities and learning resources
e strong support from the Design Innovation Center Basign Laboratory

Weaknesses
e library procedures limit access
e management related book and other materials icserfti

5 Study process and students' performance assessment

“Persons with a Bachelor degree in art (architeéjtand persons with a non-university degree in
the field of art and (or) design are eligible calades to enroll on the Master’'s degree Design
Management study programme. In exceptional cas®s, be admitted students from other
specialties who have a practical experience irfidie of design management as well as persons
with higher non-university education in applied lbalor's degree.”

As recorded above, the experts were very interastéfie splitting of the Cultural Management
programme into two and in the impact of that changethe relationship between learning
outcomes, curriculum and student cohort homogeneé€ltye experts take the view that the two
programmes now cater for two student communities, laving practical experience of design
and one educated more broadly in cultural issués g necessary background in making.

The logic of this position, which is confirmed blyet split into two programmes, is that the
“exceptional cases” provision should not be allow@dilute the shared background in design of
students recruited to the Design Management pragemit is the experts’ view that within the

carefully calibrated admissions scheme describeldwbeexperience of design or design

management or successful completion of design imgdignodules, must be paramount.

All students on the programme to date have graduaben an appropriate bachelor programme
at VAA. Candidates from outside art and design trassn up to 40 bridging credits before
entering the Program. In the selection process,ah@icants’ motivation, expectations and
design or design management experience are discuBse final selection is based on both the
students’ study performance and interviews (SER B8iission takes place on the basis of the
competition grade, the grade for BA graduation th#cal project, BA grade in the foreign
language and the entrance interview grade multiptig the weighting coefficients (SER 86).
The arrangements of the selection process follovd gwademic practice.

To assess students’ progress the principle of catinel assessmens applied. Cumulative
assessment means that the final grade represeuis af grade points as identified in the subject
module description, of intermediate assessmengsts,twritten works or practical assignments
and the grade point of the examination. The eggeatl some concerns during discussions with
teaching staff that some members of staff were an@wf the limits of their authority, believing
that they had powers to vary the agreed assessperkage for a module. On the other hand,
teachers assert that they provide students withdgthils of the assessment procedures at the
beginning of each module. Students confirm thiatithso.

The experts applaud the principle of cumulativeeassient but advise the programme team to
consider whether assessment is broken down intontoty too small packages, given that this is
a Master programme. The experts considered tle¢ tévdebate on the assessment issue at the
teachers’ meeting to be shallow. There was l@tlelence of an agreed, thought out assessment
philosophy. Seminars for teaching staff on asseasimsues would be of real value.
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Nine students are currently enrolled on the prognam This is too small a number to maintain
the programme financially. Normal wastage is k& reduce the cohort by the second year to
a number below that at which healthy seminar dsioastakes place. The programme team are
encouraged to aim for recruitment of at least difte

Students are encouraged to participate in scholartystic and research activities outside the
program. One interesting addition to the curriculbas been the entrepreneurship education
project ATVERK (Future Business Team), initiatedtbg Engineering Industries Association of

Lithuania (SER 94).

On average (2009-2012), the students’ workload dstsibuted as follows: 20-30% theoretical
lectures etc., 50-60% individual work, 10-20% piait classes and 10% consultations (SER
108).

Some best performing students, who are fluent meifm languages, can apply for exchange
through ERASMUS. The students that the experts wae aware of this facility but not
interested in it. They regarded such a placem&minaunnecessary delay in their careers. This
was of a piece with their attitude in general teitlparticipation on the programme. They saw
the programme in utilitarian terms as a fount ddimation and training that they could tap into
at an appropriate stage in their career.

Strengths
e solid procedures for student admission, progressitoning and teaching and assessment
of subjects
e students active participation outside the program

Weaknesses
e no shared assessment philosophy

6 Programme management

The VAA procedures allocate responsibility for thenning of the programme clearly and
appropriately. Executive responsibility lies withe Department Head and there are clear
functions for the Programme Committee, Departmerdgefihg and Faculty Board. The
programme is administered effectively. There alearc channels for communication of
administrative information between staff and studeand students explained that the cohort is
so small and cohesive that information is effedyivdisseminated by informal routes as well as
the formal procedures.

However, as discussed elsewhere, the experts wapemed that not enough attention is paid to
ensuring that all teachers work as a team. Imtketing with teachers, there were some who
talked only of their own particular modules, witittlé sense of the structure of the whole
programme. There were teachers who believedthiegthad more authority to change content
and assessment of modules than is the case, tladughderstood that they could not change
aims and learning outcomes. It was symptomati¢ some staff, asked to explain how a
particular topic was covered, answered in respetier own skills and expertise rather than in
terms of the role of particular modules in the pamgme. Some staff were uncertain of the role
and responsibilities of the Programme CommitteethrdDepartment Meeting and appeared not
to have been involved in the formal processes ofjfamme monitoring and replanning. The
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experts are clear that the shortcomings of some bamnof teaching staff is indicative of
inattentive leadership.

The experts conclude that a programme of staff Idpweent is urgently required to ensure
deeper understanding of the Program’s aims andoparpgearning outcomes and module content
among the Department members.

There is a thorough going quality assurance progegdace, regulated by VAA rules and
decisions, gaining and analysing feedback fromf,stifkeholders and students. There is a
formal procedure for the consideration of this festk by the Programme Committee and for its
use in driving replanning. All groups to whom tleaperts spoke were aware of these
procedures, though not all had been involved iir éygplication. Some staff and students were
unclear about how the feedback was converted morete decisions.

However, the students were quite clear that thermél network of communications between
them and the Institution worked very well and tihaould produce results faster than the formal
system. It is the experts’ experience that thigre@ch to quality monitoring is common in

colleges of art and design where students typiocalhyk closely with members of staff over

longer blocks of time. The experts are content this is an effective approach to quality
monitoring but they advise that the formal systemst be kept in use, as it is they that will be
relied on if the informal channels break down.

Similar arguments apply to the role of social parsnin the quality process. There is a large
group of social partners and employers, most omtlyggaduates of VAA and many of them
involved in teaching on the programme. The onasttie experts met were aware of the formal
procedures, but expressed their confidence in tim&imbership of an informal grouping of
graduate, employers, teachers and students wha eggular touch and who can give advice on
possible changes to the programme or to progranetieedy. They confirmed that they would
be interested in participating more formally in r@gram management and feedback process.

In line with the VAA regulations, the Departmentndaocts a yearly self-evaluation of studies
and scholarly research activities. The report swated internally by VAA and the Department
and externally by the Ministry of Education andecie.

Strengths

e strong quality assurance and enhancement proceddirélse Program is well
organized

e strong community of interest involving all internstiakeholders (administration,
teachers, students, graduates, and employers) wdoaokributes to continuous
feedback for improvements to the programme

Weaknesses

e |eadership failure to foster a teamwork ethos
e excessive reliance on informal channels (which wanky well, but which may not
always do so).
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[ll. RECOMMENDATIONS

3.1. Carry out a consultation exercise on the piteand actual role off Design Manager

3.2 Reconsider the programme ab initio as an emitigs own right rather than as a spin off from a
programme with different opportunities and diffdrproblems.

3.3. As soon as it becomes possible, rebalancesttiféing to increase the number of teachers with
expertise in design and in management, especiaigd Management

3.4 Conduct training days designed to developaesl philosophy and practical understanding of
teaching and learning, with particular referencagsessment for learning.

3.5. Ensure adequate coverage in the programmareftisiness competencies.

3.6 Increase the use of English on the programme
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V. SUMMARY

The aims of the programme are clearly stated ams$is@nt with Master level study but the
experts consider them to be too broadly based aadambitious. The learning outcomes
expected are too all embracing, ambitious and wsed. The position of Design Manager is not
yet established in Lithuanian industry. There isead for a more precise specification of the
intended role.

The separation of Design Management from Culturenddament has been incompletely
specified. There is too much focus on art anducelat the expense of design and management

The study plan is logically structured. The thesia valuable and well-designed component of
the programme. However, there are serious gapiseircurriculum in respect of the skill and
knowledge to be expected of a Design Manager. cbneersion of Design Management from a
speciality within the Culture Management programrteed programme in its own right has been
incompletely carried out at the module level ad aglthe learning outcomes level.

The staff who deliver the programme meet or arsecto national requirements. The age profile
is healthy. There is a strong programme of priodess development supported by the
Institution. There is a serious imbalance in etiperand experience in the teaching team. There
is no significant design experience and little nggamaent experience. The teaching team is able
to deliver the programme at an appropriate levéy bg the employment of an excellent group
of social partners and employers. There is littielence of teamwork. Some members of staff
are unclear about their powers and responsibilities

Facilities for practical work in design are superbhe Design Innovations Centre is a valuable
resource. The library is inadequate at this Ieveth in respect of its book and journal stock and
in respect of the student access permitted.

There is a sound student recruitment process. eTisea sound cumulative assessment process
but little evidence of an agreed, shared assesgphdnosophy. The assessment process is at risk
in that some members of staff believe that theyehidne authority to alter agreed assessment
tasks.

There is a thorough-going quality enhancement siracwhich derives feedback from all
stakeholders and uses that feedback systematieattprding to an agreed annual timetable, for
the improvement of the programme. Though not alinimers of staff knew of the system and
understood its workings. All stakeholders agres the informal relationship between students,
staff, graduates and employers is so strong ttiatnral methods of feedback are more effective
and quicker than the formal.
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GENERAL ASSESSMENT

The study programmBesign Management (state code — 621N20017) of Vilnius Academy of

Arts is givenpositive evaluation.

Sudy programme assessment in points by evaluation areas.

No. Evaluation Area Eyalua't_lon Ared
in Points*
1. | Programme aims and learning outcomes 2
2. | Curriculum design 2
3. | Teaching staff 3
4. | Facilities and learning resources 4
5. | Study process and students' performance assessment 3
6. | Programme management 3
Total: 17

*1 (unsatisfactory) - there are essential shortog®ithat must be eliminated,;

2 (satisfactory) - meets the established minimuguirements, needs improvement;
3 (good) - the field develops systematically, hiszinttive features;

4 (very good) - the field is exceptionally good.

Grupes vadovas:
Team leader:

Roger Hilyer

Gyula Bakacsi

Su Mi Dahlgaard-Park
Grupes nariai: Guenther Dey

Team members: . -
Ingrida Mazonaviciute

Pandelis Ipsilandis

Markku Saliméaki
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Santraukos vertimas i$ ang kalbos
<..>

V. APIBENDRINAMASIS IVERTINIMAS

Vilniau daiks akademijos studjj programabDizaino vadyba (valstybinis kodas — 621N20017)
vertinama teigiamai.

Eil. Vertinimo sritis Srities
jvertinimas,
Nr. balais*
1. Programos tikslai ir numatomi studijezultatai 2
2. Programos sandara 2
3. Personalas 3
4. Materialieji iStekliai 4
5. Studij; eiga ir jos vertinimas 3
6. Programos vadyba 3
IS viso: 17

* 1 - Nepatenkinamai (yra esminirikumy, kuriuos litina pasalinti)
2 - Patenkinamai (tenkina minimalius reikalavimgskia tobulinti)
3 - Gerai (sistemiSkai ¢gflojama sritis, turi sawvit bruoiy)

4 - Labai gerai (sritis yra iSskirtéh

IV. SANTRAUKA

Programos tikslai yra aiSkiai ¢Stlyti ir atitinka magistro lygio studijas,diau ekspertai
mano, kad jie yra per daug piai pagisti ir per daug ambicingi. Numatomi mokymosi reatat
yra pernelyg visa apimantys, plataus uzmojo ir meeufis. Dizaino vadybininko pozicija dar
nérajsteigta Lietuvos prameje. Reikalinga konkretesmumatyto vaidmens specifikacija.

Dizaino vadybos atskyrimas nuo kubs vadybos buvo nepilnai detalizuotas. Per daug
demesio skiriama menui ir kditai projektavimo ir vadybosiskaita.

Studij planas yra logiSkai struiizuotas. Baigiamasis darbas yra vertinga ir gerai
suprojektuota programos dalis. ¢lau yra rimty sprag studiy programos sandaroje, kalbant
apieigudzius ir zinias, kuyj yra tikimasi iS dizaino vadybininko. Dizaino vadgpavertimas is
specializacijos, esdéios Kultiros vadybojej atskig program buvo nepilnai atliktas modulj o
taip pat ir studij rezultaty lygmenyije.

Darbuotojai, kurie édto programoje, atitinka arba beveik atitinka naalmius
reikalavimus. Amziaus profilis yra tinkamas. Yrgpstjstaigos remiama profesinio tobjino
programa. Bstytojy potencialas yra nevienodai pagyis kompetenay ir patirties prasme. &fa
reikSmingos dizaino patirties bei maza vadybos rimti Déstytojai gali @styti program
atitinkamu lygmeniu tik pasitelkdami puikius soam partnerius ir darbdavius Jaama
komandinio darbo stoka. Kai kuriems darbuotojagra miskiosy pareigos ir atsakomyb

Suprojektuotos patalpos, skirtos praktiniam dagaipuikios. Dizaino inovaajj centras
yra vertingas iSteklius. Bibliotekos iStekliai ne&slatis I knygy Zurnaly kiekio ir studeng
prieigos.

Studenty priémimo procesas vertintinas teigiamai. Kaupiamojatimeno procesas yra
teisingas, té@au atrodo, kad yra sutartinos, bendros vertinimmsdfijos trikumas. Vertinimo
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procesas yra pavojuje, nes kai kurie personalcanamano, kad jie turi tegskeisti sutartas
vertinimo uzduotis.

Yra kruopsti nuolatié kokyhbés gerinimo strukira, kurg lemia giztamasis rySys iS wis
suinteresuafjy Saliy ir griztamojo rySio sistemingas panaudojimas, pagal pizta metin
tvarkara§t skirty programos tobulinimui. Nors ne visi darbuotojaigo ir suprato jo veikimo
principa. Visos suinteresuotosios Salys sutinka, kad nedbrsn santykis tarp studemnt
darbuotoy, absolveni ir darbdawi yra toks stiprus, kad nefornaal giztamojo rySio metodai
yra efektyvesni ir greitesni uz formalius.

Ill. REKOMENDACIJOS

3.1. Rengti konsultacinio pabZio pratybas & galimo ir faktinio dizaino vadybininko
vaidmens.

3.2. IS naujo persvarstyti prograrkaip subjekd, turint savo teises, o ne kaip Salytprogramos
su skirtingomis galimyémis ir skirtingomis problemomis produkt

3.3. Kaip jmanoma greiau subalansuoti persopalpadidinant dstytojy skatiy, turintiy
patirties dizaine ir vadyboje, ypaizaino vadyboje.

3.4. Organizuoti mokymo dienas, skirtas sukurti digrfilosofijg ir praktin supratim apie
mokym ir mokymgsi, ypa& atkreipiant dmeg i studijy vertinimg

3.5.Uztikrinti adekvaia pagrindiny verslo kompetenaijapimi programoje
3.6. Daugiau vartoti anglkalbos progamoje.

<...>
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